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Brief Report on Baroda Swarojgar Vikas Sansthan

GENESIS
It is an established fact that proper training coupled with hand holding of under developed people specially weaker section and women empowers them to be master of their own destiny. With proper follow up and guidance they can be motivated to act on their own for their socio-economic emancipation. No scheme of financing and providing subsidy shall be successful unless the mind set of beneficiaries is prepared for managing change in their lives and culture. It is with this in view, Bank of Baroda has set up "Baroda Swarojgar Vikas Sansthan" , an institutional model of training the youth and goading them to self employment. For the institutional frame work of promoting self employment and rural development, Baroda Swarojgar Vikas Sansthan(BSVS) is registered under Societies Registration act of 1860 and under Bombay Public Trust Act, 1950 in December, 2003. Sansthan is solely promoted by Bank of Baroda  and has registered office in the premises of Bank of Baroda Staff College, Ahmedabad.

MISSION AND OBJECTIVE OF THE BSVS 
The Mission of the Sansthan will be channelising youth power in wealth creation through entrepreneurship Development and empowering rural population to share the economic progress equitably.

The Objectives of the Institute will be as under:-

 To train youth and impart to them the knowledge and skills required for taking up self-employment ventures.

 To train youth to develop the aptitude for working in rural areas, in rural development projects etc.

 To assist trained youth in self-employment and prepare them for obtaining credit facilities from banks and from other financial institutions and to assist them in setting up their ventures successfully.

 To open training centres anywhere in the coutry for the aforesaid purpose whenever it is found necessary.

 To conduct various training programmes (independently or in collaboration with other organizations connected with rural technology and rural development).

 To provide expert guidance and assistance to the institutions/organizations/individuals whenever required.

 To provide counseling and consultancy, guidance and render all possible help to the youth in the field of self-employment and rural development.

 To take up research and development activities in the area of self-employment and rural development.

To carry on training and other activities, BSVS has opened five training centres in India namely at Jaipur, Lucknow, Gandhinagar, Surat and Theur(Pune), Godhara, Ajmer, Amethi upto December 2006.Criterion for identification of centres lies where Bank of Baroda has large rural/semi-urban network. A roadmap for 5 years has been drawn for opening of more number of BSVS units.

 TRAINING METHODOLOGY

Sansthan plans to conduct training in all three areas i.e. Industry, Service and Buisness to create first generation entrepreneurs. Sansthan also conducts training programmes on general EDPs for PMRY and has plans to expand training activities in other Government Sponsored Programmes. BSVS considers the potential and demand of training in the area of operation before launching a training programme. Selection of candidates is done by conducting Entrepreneurship Awareness Programme and short interviewing. All these training programmes are short duration intensive courses ranging from 6 days to 30 days. The trainings at BSVS are fully residential and completely free of cost. However, no stipend is paid to participants. Approach for training is holistic i.e. strengthening scientifically and systematically in Knolwedge, Skill and Attitude. While scheduling time table, there is no holiday/s provision. We inculcate habits in the participants like early getting up, cleaning their residential premises, doing prayer in the morning, writing daily their experience of previous day learning. Classes are divided into 4 sessions. One session each day is dedicated to Attitude area where behavioral and motivational inputs are given. Rest 3 sessions of the day are for technical inputs and practicals. Participants practice till late evening under guidance and supervision of Master trainer. Revised curricula on PMRY EDP as approved last year by Ministry of ARI is taken as basis for designing course and giving inputs for entrepreneurial development. Adult learning methodology is adopted whereby we look at each participant's active participation and involvement.

FOLLOW UPS

Sansthan gives ESCORT  services for a minimum period of 2 years after training. Follow up with the trainees is done through correspondence after training to ensure sense of belongingness and confidence building. Their names are sent to the bank branches situated in their area of operation for financial linkages if required. Sansthan also contacts them by way of arranging follow up meetings and also individually visiting their place.  In case of failure of the candidate to get self-employment, reasons are analysed and remedial measures initiated whereever possible.   
PERFORMANCE OF BSVS(SEVEN UNITS) - SEPTEMBER,2006

	SN
	AREA
	UPTO SEPTEMBER 2006

	1
	NO. OF PRGs CONDUCTED
	218

	2
	NO. OF TRAINEES
	4,929

	3
	SETTLED IN JOB /SELF EMPLOYMENT
	2,085

	4
	BANK FINANCE (LINKAGE)
	682

	5
	LOAN AMOUNT ( IN LACS)
	344

	
	
	


PERFORMANCE OF JAIPUR CENTRE

	SN
	AREA
	MARCH 2006
	 Feb.-2007

	1
	NO. OF PRGs CONDUCTED
	33
	52

	2
	NO. OF TRAINEES
	875
	1,347

	3
	SCHEDULED CASTE & SCHEDULED TRIBE
	245
	345

	4
	OTHER BACKWARD CLASSES
	323
	435

	5
	GENERAL CATEGORY
	307
	567

	6
	NUMBER OF WOMEN TRAINEES
	128
	329

	5
	SETTLED IN JOB /SELF EMPLOYMENT
	495
	756

	6
	TRAINEES LINKED WITH BANK FINANCE
	409
	561


Besides vocational skill based programmes in 10 activities, sansthan conducted Entrepreneurship Development Programmes under PMRY programmes for Jaipur, Tonk, Sawai Madhopur and Dausa district applicants. Sansthan also conducted 12 programmes exclusively for women. BSVS also conducted 11 customised programmes for Bank of Baroda sanctioned PMRY applicants. 

Feeback from many sources like District Industries Centres, Branch Managers, Parents of trainees and trainee himself has been quite encouraging in terms of his/her Knowledge and Skill growth and also attitudenal changes. Attitudenal changes has contributed to improved recoveries and also utilisation of resources more effectively for business development. Based on success in PMRY EDP, we intend to add two more target groups i.e. SGSY, SHGs for trainings in third year of operation(2006-07). Corporate office has also advised to impart trainings under these area. These efforts will double the training targets to 1400 participants(almost double as compared to 2005-06). Initiatives have been taken based on communications received from Corporate office for Sponsored programmes. Interactions made by us with Couple of organisations in Government/Developmental sectors will result reimbursements of the programme cost(sponsorship) in minimum of 15 programmes. We received appreciation from dignitories when they visited our Institute and/or interacted with the trainees. Credit goes to structured and quality inputs given in a holistic way  to the trainees and the timely guidance and support from executives of Bank of Baroda, promoter of the Sansthan. We shall make all needed rededicated efforts in achieving challenging targets in next year.

BSVS, JAIPUR

DATED: 28.03.2007
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   SWARNA JAYANTI SHAHARI ROZGAR YOJANA (SJSRY)

With a view to provide gainful employment to the urban unemployed or underemployed through encouraging the setting up of self-employment ventures or provision of wage employment, a new urban poverty alleviation programme, namely, Swarna Jayanti Shahari Rojgar Yojana (SJSRY) was launched on 01.12.1997 after subsuming the earlier three Urban Poverty Alleviation Schemes, namely Urban Basic Services for the Poor (UBSP), Nehru Rojgar Yojana (NRY) and Prime Ministers Integrated Urban Poverty Eradication Programme (PMI UPEP). 

SJSRY Scheme is being implemented through State/UT Governments and it is funded on a 75:25 basis between the Centre and the States.

Swarna Jayanti Shahari Rojgar Yojana (SJSRY) consists of two major components, namely-

(i)
The Urban Self Employment Programme (USEP)

(ii) The Urban Wage Employment Programme (UWEP)

THE URBAN SELF EMPLOYMENT PROGRAMME (USEP):

This Component of SJSRY has three distinct parts:

(i)
Assistance to individual urban poor beneficiaries for setting up gainful self-employment ventures.

(ii)
Assistance to groups of urban poor women for setting up gainful self-employment ventures.  This sub-scheme has been titled as “The Scheme for Development of Women and Children in the Urban Areas (DWCUA)".

(iii)
Training of beneficiaries, potential beneficiaries and other persons associated with the urban employment programme for upgradation and acquisition of vocational and entrepreneurial skills.

COVERAGE

· The programme is applicable to all urban towns in India.

· The Programme is implemented on a whole town basis with special emphasis on urban poor clusters.  
· This Programme targets the urban poor, as those living below the urban poverty line, as defined from time to time by the Planning Commission.

· Since the 10th Plan, annual targets of assisting urban poor for setting up individual/group micro-enterprises and providing skill training to the urban poor is being fixed (Central level as well as State-wise), under the Scheme, in commensurate with the Budget allocation.  

· Special attention is given to women, persons belonging to Scheduled Castes/Tribes, disabled persons and other such categories as may be indicated by the Government from time to time. 

· The percentage of women beneficiaries under this programme should not be less than 30%. All other conditions being equal, women beneficiaries belonging to women-headed household, viz., widows, divorcees, single women, or even households where women are the sole earners are ranked higher in priority. 

· SCs and STs must be benefited at least to the extent of the proportion of their strength in local population. 

· A provision of 3% should be reserved for the disabled.

· Under the Prime Minister’s New 15-Point Programme for the welfare of Minorities, 15% of the physical and financial targets regarding assistance for micro-enterprises and skill training under SJSRY have to be earmarked for the minority communities.
· There is no minimum educational qualification for beneficiaries under this programme. However, to avoid an overlap with the Prime Minister’s Rozgar Yojana (PMRY), for self employment component, this scheme is not applicable to the persons educated beyond the IXth standard.
· A house-to-house survey for identification of genuine beneficiaries is prescribed.  Non-economic parameters are also applied to the urban poor in addition to the economic criteria for the purpose of prioritization within the BPL.

A.
Setting up Micro –Enterprises (individual)

Eligibility

· Annual family income of less than Rs. 11850/- at the 1991-92 prices.

· Must be residing in the town for at least three years.

· Should not be a defaulter to any Nationalized Bank/Cooperative Bank

Project Details 

	Maximum unit cost


	=
	Rs. 50,000/-

	Subsidy
	=
	15% of the project cost subject to a maximum of Rs. 7500/-



	Margin money to be contributed by the beneficiaries
	=
	5% of the project cost


B.
Skill Training 

	Training cost per person
	=
	Rs. 2000/-

	Training period
	=
	Two to Six months subject to a minimum of 300 hours

	Tool Kit worth
	=
	Rs. 600/-


C.
Development of Women and Children in Urban Areas (DWCUA):
· DWCUA aims at helping groups of urban poor women in taking up 
self -employment ventures.  

· The group may consist of at least 10 women.  

· The ceiling of subsidy under the scheme is Rs. 1.25 lakh or 50% of the cost of the project whichever is less.  

D.
Thrift & Credit Society (T & CS)

Where the DWCUA group sets itself up as Thrift & Credit Society, in addition to its self employment ventures, it will be eligible for an additional grant of Rs. 25,000 as revolving fund at the rate of Rs. 1,000 maximum per member.  The fund is meant for purposes like purchases of raw materials and marketing, infrastructure support, one time expense on child care activity, expenses upto Rs. 500 on travel cost of group members to bank, payment of insurance premium for self/spouse/child by maintaining savings for different periods by a member and any other expense allowed by the State in Group's interest.  The revolving fund can be availed by a Group only after one year of its formation.

E.
Infrastructure Support

Special assistance may be provided for setting up of community seva kendras which could be used for multifarious activities such as work places/marketing centres etc. for beneficiaries under this programme.

THE URBAN WAGE EMPLOYMENT PROGRAMME (UWEP):

(i)
This component seeks to provide wage employment to prospective beneficiaries living below the poverty line within the jurisdiction of urban local bodies by utilizing their labour for construction of socially and economically useful public assets.  

(ii)
Under this component, there are no restrictions on educational qualifications.

(iii)
This programme is implemented only in the urban local bodies having population less than 5 lakh as per the 1991 Census.

(iv)
The material labour ratio for construction works under this component is to be maintained at 60:40.  

(v)
The prevailing minimum wage rate, as notified from time to time for each area, has to be paid to beneficiaries under this component.

ASSISTANCE FOR COMMUNITY STRUCTURES (CS) :

The successful implementation of the Swarna Jayanti Shahari Rozgar Yojana (SJSRY) relies on establishing and promoting community organisations and structures to provide supporting and facilitating mechanism for local development. Towards this end community organisations like Neighbourhood Groups (NHGs), Neighbourhood Committees (NHCs) and Community Development Societies (CDSs) will be set up in the target areas. Financial assistance will be provided to these community structures for effective implementation of the programme and also for their social activities of community empowerment.

INFORMATION, EDUCATION AND COMMUNICATION (IEC) 

With a view to play an effective role in coordination and in organising training, monitoring, evaluation, dissemination of information etc. the component of IEC has been evolved under SJSRY. It seeks to provide a coordinated and uniform level of training across the country for training of trainers, elected representatives, functionaries of Urban Local Bodies and field functionaries like Project Officers, Community Organizers etc. through National Training Institutes and selected State Training/Field Training Institutes.

******
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REPORT ON HRD INITIATIVES 

BY 

CONSTRUCTION INDUSTRY DEVELOPMENT COUNCIL

1. Preamble : 

As the second largest economic activity, (Present annual expenditure - Rs. 320,000 crore) Construction Sector employs, around 31 million citizens for the development of it's Physical Infrastructure. A major portion of this workforce (Almost 83%) possesses varying degrees of professional skills, being bereft of any structured formal training and also due to absence of a credible skill certification system. No training facilities, absence of standard skill benchmarks, and little or no institutional / regulatory support has resulted in this indifferent condition.

The net resultant is low productivity, poor quality of the product, and infructuous expenditure in building the assets in the Nation. For the sustained growth of economy, need of the hour is to build good quality physical infrastructure, which could only be achieved through a competent and skilled work force.

Construction Industry Development Council, was established by the Planning Commission, Govt. of India and the Construction Industry in the year 1996, to facilitate streamlining the functioning of Construction Industry and has, since inception, initiated working on the subject issue. Whereas, the task is onerous and huge, (To train, test & certify the skills of the workers spanning all over the Nation and numbering over 26 million), the models, processes, systems, and the pilot projects initiated by CIDC have shown very positive and encouraging results.

2. Present Scenario and Demands

Referring to the Chapter on Construction, 11th National Plan following scenario emerges.

Whereas the numbers of employed personnel are growing steadily, it is noteworthy to mention that there has been a substantial decline in the value added employment which is evident from following table. 

	Occupation
	Numbers (in 000s) (1995)
	%
	Numbers
 (in 000s) (2005)
	%

	Engineers
	687
	4.71
	822
	2.65

	Te hnicians & Foreman etc.
	359
	2.46
	573
	1.85

	Clerical
	646
	4.40
	738
	2.38

	Skilled Workers
	2,241
	15.34
	3,267
	10.57

	Unskilled Workers
	10,670
	73.08
	25,600
	82.45

	Total
	14,600
	100.00
	31,000
	100.00


                                         





1995 Census - NICMAR






2005 Census – CIDC

Further, it is estimated that, during the course of 11th Plan, substantial work on several sub-sectors Housing, Railways, Power Generation, etc. would be executed.


In fact identifying only some of the major initiatives and estimating the envisaged investments therein, give us an idea of target work load which would need to be executed to meet the planned National Growth.

(Rs. Crores) 

	i)
	Roads, Rail, Civil Aviation, Marine Transport, Power Generation, Water Supply & Irrigation etc.
	14,50,000

	ii)
	Private investment in Roads
	· 
	34,000
	

	iii)
	Express way development (Modernisation / Upgrading of Highways)
	· 
	220,000
	

	iv)
	Railways (Public)
	· 
	180,000
	

	v)
	Railways (Private)
	· 
	120,000
	

	vi)
	Civil Aviation
	· 
	40,000
	

	vii)
	Ports (Private)
	· 
	50,000
	

	viii)
	Freight Corridor
	
	22,000
	

	ix)
	Power Generation
	· 
	420,000
	

	x)
	JNNURM
	· 
	60,000
	

	xi)
	Housing
	· 
	150,000
	

	xii)
	Others
	· 
	160,000
	

	(Excerpts from the speech of Prime Minister of India)



This, however, is only partial list and does not account for other sectoral work specially from Private Sector (Industry and others)


Needless to mention, this work load, if to be executed during 11th Plan period, would need delivery potentials of Construction Industry to rise by 33 % at least and therefore the requirements of skilled Human resources.


A gross estimate of the requirements of resources is given below :

	
	Manpower
	:
	92 million  man years

	
	-  Engineers
	3.72 millon man years

:

	
	- Technicians
	4.32 millon man years

:

	
	- Support Staff
	3.65 millon man years

	
	- Skilled      Workers
	23.35 millon man years

	
	-   Unskilled/ Semi skilled workers
	56.96 millon man years


These resources would be required over next 6 years.

3. Present Initiatives being taken

The objective, to meet the projected demands, can only be achieved through synergy of various agencies both within the Government and outside.

As an autonomous, quasi organization, having wide range participation, CIDC has been able to act de-facto as the "nodal organization" facilitating creation and operation of a workable network of all stake holders; which are

a) Government (State / Central)
:
Providing Physical             
                                    Infrastructure and regulatory 
                                    support.

b) Institutes / Universities 

:
Providing Academic & 
                                    Pedagogy related support 
                                    including Certification & 
                                    Testing support.

c) Industry


:
Providing inputs for 
                                   designing training modules,  
                                   employing and training the        
                                   learners.

At present, apart from the Union Government, four State Governments (Rajasthan, Bihar, Haryana & M. P.), one National University (Indira Gandhi National Open University), Four State Universities, and almost 79 major Construction Companies, apart from three Industry Associations are working together with CIDC to nurture this programe, which is primarily self financing. Association with National Institute of Open Studies and the DGET, Ministry of Labour, Govt. of India, are on anvil, to enable this initiative to expand further.

So far, 50,000, Construction Workers from over 47 trades have been trained, tested & certified for their skills, using 29 major nodes spread through out the four states mentioned above.

4. Training Methodology, Infrastructure 

Keeping in view, the migratory nature of Construction Workers, the training modules have been designed on Open Learning & Distant mode of education Pedagogy.

The training modules have been designed, seeking active participation & involvement of Industry Constituents, and also in the testing & certification, process.

The four state Governments, have supported this initiative by providing the Physical Infrastructure (The ITI's situated in their States - 29 Nos.)

5. Issues & their resolution to Spur the development of Human Resources

a) Financial Support — At present these programmes are self financing in nature and can only be expanded at a limited pace. A centrally sponsored scheme to enable provision of fund based support to meet the expenditure for capital equipment, Training of Trainers, & publicising and dissemination of information, would enable to step up geometrically, the availability of skilled personnel.

b) Tax Structure — Incentives, such a applicable under Section 35AC of IT Act should be amplified to enable Industry to consider investing in such ventures.
c) Identification of a Nodal Execution Agency — It would further the cause immensely, if a nodal execution Agency be identified for expanding and propagating this initiative.

CIDC being actively involved in this field, could be considered as the nodal agency and all concerned Government departments be advised to render support to them.

While on the subject, it would also be a very useful to seek mandatory engagent of certified skilled personnel on all works contracts being executed by PSUs and Government agencies, to enhance the demand of such personnel.                                                  
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NOTE ON STRATEGY TO MEET THE FINANCIAL REQUIREMENTS TO DEVELOP THE HUMAN RESOURCES

1.
Preamble

As per the current estimates, the numbers of semi skilled personnel is approximately 13 million (considering only 50% strength) and the balance are totally unskilled.  Also, due to attrition, an additional requirement of approximately 0.5 million / p.a. is added.

Keeping in view, the Industry need of emergent nature, the minimum number of personnel to be trained, tested & certified is approximately 1 million per year (More would be welcome!).

At the present day price levels, this would entail an annual expenditure (on training alone) of Rs. 1200 crore.  (@ Rs. 1200 / learner / Trade).

It is proposed that, following should be the sharing pattern for initial 4 years.






FY I

FY II

FY III

FY IV

a)
Government 
-

40%

30%

20%

10%

b)
Industry 
-

50%

40%

30%

30%

c)
Learner
-

10%

30%

40%

60%

It is anticipated that with the growing demands and higher wages the learner would be able to bear larger share of expenditure.  The hand holding support by the Government and employer could certainly continue in subsequent year.

2.
Sources of funding

(I) Proceeds of cess for Construction Workers Welfare

(II) Provident Fund proceeds of the share of Construction Workers

(III) Other Plan Schemes

Annexure-XXI c

MEMORANDUM OF UNDERSTANDING


This memorandum of understanding is entered into between Construction Industry Development Council having their registered office at Hemkunt Chambers, 89, Nehru Place, hereinafter called the First Party (which includes its authorized assignees and successors) and Directorate General of Employment & Training, Ministry of Labour & Employment, Government of India and having their office at Shram Shakti Bhavan, Rafi Marg, New Delhi, hereinafter called second party (which includes its authorized assignees and successors).


Whereas, the first party is an organization, set up by the Planning Commission, Government of India and the Indian Construction Industry with an objective to streamline the functioning of Indian Construction Industry, and is the Apex representative organization having active participation of several constituents of Indian Construction Industry including the Second Party, and has evolved several products, and facilitate inter-alia setting up of several institutions, to enable Indian Construction Industry acquire the status as a vibrant global entity.


And, the second party, is a Government Department of the Ministry of Labour & Employment, Government of India, as a Prime Department to inter-alia meet the training and employment requirements of the nation, with a focus on the vocational training, and has, in order to fulfill its main mandate, enabled facilitating Construction Industry through introduction of, Human Resource Development, Good Work Practices and several other activities. 


Recognizing the vital role of Infrastructure development in the National Economic Development & creation of employment opportunities, and keeping in view the common activities, both parties have decided to cooperate to synergize the work being done by them, and have, therefore, decided to enter into this memorandum of understanding.


The vital elements of this Cooperation are detailed as under:

1. Both the parties recognize the need of synergy to accomplish their respective mandated objectives.

2. Both the parties agree to work jointly, directly and / or through their authorized assignees / successors.

a. To evolve and develop the policy framework for implementation, draw out a blue print for action, mainly encompassing but not limited to construction and infrastructure works.

b. To promote networking & create synergy among various professional organizations, and to forge such alliances, and, understanding with them to enable accomplishing the overall objectives as stated above.

c. Conceptualize & create products, implement services, arising there of to promote adoption of good practices by various stakeholders in the Construction Industry.

d. Develop Human Resource in the Construction Industry & facilitate evolution of Institutions to further these objectives, both within the country & outside.

e. And to take any such action, which may be required to be taken to further the mandated objectives of both the parties.

· Work jointly to profile, impart, & certify the skills of construction professionals at workers, supervisory & pre-graduation level.

· To facilitate execution & accomplishment of enabling activities, such as formulation of curricula, syllabus, examination & testing process, jointly & with active participative involvement of the industry.

· To upgrade & modify the enabling extending execution activities.

· To expand to cover the nation & other geographical areas to propagate such initiatives.

· To avail the enabling inputs for execution of this mandate jointly.

3. Both the parties agree that in order to accomplish the objectives of this MoU they would set up necessary Task Forces, Working Groups, Committees & Joint Ventures based on the exigent requirements for which Separate Agreement will have to be entered into.

4. It is also agreed between both the parties that a standing empowered Steering Group would be constituted to operationalize this Memorandum of Understanding, who shall be authorized to take necessary actions to fulfill the objectives of this cooperation.

5. The constitution of the Standing Empowered Steering Group would be as follows:

1.
Chairman



-
DG, DGE&T

2.
Representation from Construction




Industry



-
2 Members



3.
Representation from DGE&T / 





Industry Institutions 


-
2 Members




4.
Person of Excellence in the field 




of Construction 


-
1 Member



5.
Convenor (Projects), CIDC

-
Member Secretary 

6. The parties also agree to provide the resources based support to enable smooth functioning of this Standing Steering Group.

7. Notwithstanding anything stated in this Memorandum of Understanding elsewhere, this Understanding could be expanded to encompass exigent requisites by mutual consent.

In witness, we have set our hands to this MoU, this _____ day of ________ 2004.

__________________________



________________________

(P. R. Swarup)





(Sharda Prasad)

    Director General, CIDC




               JS, DGE&T

First Party






Second Party

Witness






Witness
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China at a glance

Economic Factors & 

Skill Building/Vocational Education Data (below the line, details in the country report)
Land area …………………… …….9.597 million sq km

Arable land ………………….…….14.86%, permanent crops 1.27%, other 83.87%

Irrigated land …………………….…0.546 million sq km

Population …………………………1314 million

Median age ………………………...32.7 years

Literacy ……………………………   91%

GDP ………………………………   .2,512 US$ billions

GDP ………………………………   10,000 US$ billions (PPP)

GDP- per capita………………… …US$7,600

GDP by Sector..

· Agriculture 11.9%, 

· Industry 24% 

· Services 40%

Labour Force ……………………..798 million

Labour force by occupation

· Agriculture  45%

· Industry       24% 

· Services      31%

Population below poverty line……...10%

House hold income …………………Lowest 10%...1.8%, Highest 10%...33.1%

Inflation Rate ………………….……1.5%

Exports ………………………….......US$974 billion

Reserves ……………………………US$ 1074 billion

Tel land line ………………….……..350 million

Tel mobile ……………………..……438 million

Internet users ………………………123 million

1. Labour Force as % of Population………………………………………………..60.7%
2. Number of people undergoing VET courses in the VET institutions….…….......90 million
3. Percentage of work force undergoing some sort of VET course…….……...11.27%
4. Number of VET Institutions in China…………………………..…………..…5,00,000
5. Oldest VET Institutions and VET system in the country, more than……..…...50 years
6. Number of VET courses being imparted in the country, more than …...…..3000 types*
7. Cost of imparting VET courses…Federal & State Governments, % of Total Cost…………..70%*
8. Cost of imparting VET courses…Local Community, Business, Private, % of Total Cost ……..30%*
9. Design and scope of VET courses decided by local community & local businesses and by local state governments based on availability of local resources and local needs of the economy………………………………………………………...….Yes!
10. * means estimates only
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Germany at a glance

Economic Factors & 

Skill Building/Vocational Education Data (below the line, details in country report)

Land area …………….…..0.357 million sq km

Arable land ……………....33.13%, permanent crops 0.6%, other 66.27%

Irrigated land ………….....0.005 million sq km

Population ………………..82.42 million

Median age ………………42.6 years

Literacy …………………...99%

GDP ………………………2,890 US$ billions

GDP ………………………2,585 US$ billions (PPP)

GDP- per capita……..….US$31,400

GDP by Sector

· Agriculture 0.9%, 

· Industry 29% 

· Services 70%

Labour Force …………43.66 million

Labour force by occupation

· Agriculture 2.8%

· Industry    33.4% 

· Services   63.8%

Population below poverty line – N.A.

House hold income ………..Lowest 10%...3.6%, ………..Highest 10%...25.1%

Inflation Rate ………………1.7%

Exports ……………………..US$1133 billion

Reserves …………………...US$ 45 billion

Tel land line ………………..55 million

Tel mobile ………………….79 million

Internet users ………………51 million

1. Labour Force as % of Population………………………………….….………..52.97%
2. Number of people undergoing VET courses in the VET centres………..…....2.85 million
3. Percentage of work force undergoing some sort of VET course………..…...6.53%
4. Number of VET Centres in Germany………..……………..…………………100,000
5. Oldest VET centres and VET system in the country, more than………..…..100 years
6. Number of VET courses being imparted in the country, more than …...….4000 types
7. Cost of imparting VET courses…Federal & State Governments, % of Total Cost……..……..33%
8. Cost of imparting VET courses…Local Community, Business, Private, % of Total Cost …..…..67%
9. Design and scope of VET courses decided by local community & local businesses and by local state governments based on availability of local resources and local needs of the economy………………………………………………………….….Yes!
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USA at a glance

Economic Factors & 

Skill Building/Vocational Education Data (below the line, details in the country report)
Land area  ……………………9.827 million sq km

Arable land …………………..18.01%, permanent crops 0.21%, other 81.78%

Irrigated land …………………0.223 million sq km

Population …………………...298 million

Median age …………………..36.5 years

Literacy ……………………….99%

GDP …………………………..13,220 US$ billions

GDP …………………………..12,980 US$ billions (PPP)

GDP- per capita………..……US$43,500

GDP by Sector..

· Agriculture 0.9%, 

· Industry 20.4% 

· Services 78.60%

Labour Force ………………...151.4 million

Labour force by occupation..

· Agriculture 0.70%

· Industry    22.90% 

· Services     76.4%

Population below poverty line..12%

House hold income …………..Lowest 10%...1.8%, Highest 10%...30.5%

Inflation Rate ………………….2.5%

Exports ………………………..US$1024 billion

Reserves ……………………...US$ 69 billion

Tel land line ………………......268 million

Tel mobile ………………….....220 million

Internet users …………………205 million

11. Labour Force as % of Population……………………………………………..50.67%
12. Number of people undergoing VET courses in the Community Colleges….…....11.3 million
13. Percentage of work force undergoing some sort of VET course………...7.48%
14. Number of Community Colleges in the USA………………………………1600
15. Oldest Community Colleges and VET system in the country, more than….100 years
16. Number of VET courses being imparted in the country, more than …...…..4000 types
17. Cost of imparting VET courses…Federal & State Governments, % of Total Cost…………..33%
18. Cost of imparting VET courses…Local Community, Business, Private, % of Total Cost ……..67%
19. Design and scope of VET courses decided by local community & local businesses and by local state governments based on availability of local resources and local needs of the economy………………………………………………………...….Yes!
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Vocational Education

Vocational Education In China (I)

A History of Vocational Education Development in China
The earliest vocational education in China may be traced back to the industrial education in the 1860's more than l30 years ago. The main content of vocational education at that period of late Qing Dynasty was to study western technology and train manpower with practical skills. The "Schooling System of 1902" laid down a set of systematic regulations for vocational education, while the "Chinese Vocational Education Society", which was established in l917, set the precedence of joint provision of vocational education by the education sector and the industrial sector in China. However, the slow economic progress and backward industry hampered the development of vocational education in China before 1949. At that time, there were only 561 secondary technical schools with an enrollment of 77,000 students and 3 schools for training skill workers with an enrollment of 2700 students. The total enrollment in secondary vocational schools represented only 4.2% of the total students population in secondary schools. 

During the 50 years since the founding of the People's Republic of China in l949, vocational education underwent a process of adjustment, rectification, substantiation, reform, improvement and steady development. In the 1950's, to meet the needs of economic expansion, thousands of specialized secondary schools and skill worker schools were set up while in the 1960's the training of manpower badly needed in all sectors of the society was accelerated and agricultural secondary schools and other vocational schools developed rapidly. However, the normal pace of development of Chinese vocational education was seriously affected by the outbreak of the culture revolution. 

Since China entered a new historical era of reform and opening to the outside world in 1978, Chinese vocational education has been injected with tremendous vitality for development. In 1980, formulated by the Ministry of Education (MOE) and the State Bureau of Labor and ratified by the State Council, the " Report on the Structural Reform of Secondary Education" pointed out that the structure of secondary education should be reformed and vocational education be developed so as to enable the senior secondary schools to meet the needs of socialistic modernization construction. In 1985,the CPC Central Committee promulgated the "Decision on the Structural Reform of Education", clearly laying down that a vocational education system with rational structure and different stages from junior level to senior level which could match the industrial sectors and link up with regular secondary education should be gradually established. Then in l991, the State Council formulated the "Decision on Energetically Developing Vocational and Technical Education" identifying the tasks and objectives for the further development of vocational education in the light of economic and social development in the 1990's in China. The " Outline on Reform and Development of Education in China" drawn up by the CPC Central Committee and the State Council in 1993 required governments at various levels to attach great importance to vocational education, make overall plans and energetically develop vocational education. The outline aimed at mobilizing the initiatives of all departments, enterprises, institutions and all quarters of the society to provide vocational education of multiple forms and various levels. In 1996, the first "Vocational Education Law" in China was formally promulgated and implemented, providing legal protection for the development and perfection of vocational education. A year after, in the "Report of the 15th National Congress", President Jiang Zeming pointed out that the strategy of invigorating China through science, technology and education and keeping sustainable development should be implemented and vocational education and adult education of various forms should be actively developed. The "Decision on Deepening Educational Reform and Promoting Quality Education " the State Council in 1999 emphasizes that an educational system adapting to the socialistic market economy and the internal law of education with different types of education linking up to each other should be established, and that vocational education should be energetically developed and senior secondary education including regular and vocational education should also be vigorously developed. All these policies, regulations and laws have not only created an unprecedentedly good social environment for the development of vocational education, but also show the direction for the reform and development of vocational education in the 21st century.
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Vocational Education
Vocational Education In China (II)

The System of Vocational Education and Its Development
The system of vocational education consists of education in vocational schools and vocational training. 

Vocational education in China is provided at three levels: junior secondary, senior secondary and tertiary. 

Conducted mainly in junior vocational schools and aimed at training workers, peasants and employees in other sectors with basic professional knowledge and certain professional skills, junior vocational education refers to the vocational and technical education after primary school education and is a part of the 9-year compulsory education. The students in secondary vocational school should be primary school graduates or the youth with equivalent cultural knowledge and its schooling lasts 3 to 4 years. To meet the needs of labor forces for the development of rural economy, junior vocational schools are mainly located in rural areas where the economy is less developed. At present, there are 1,472 such schools with the enrollment of 867,000 students. 

The secondary level mainly refers to the vocational education in senior high school stage. Composed of specialized secondary schools, skill workers schools and vocational high schools, and as the mainstay of vocational education in China, secondary vocational education plays a guiding role in training manpower with practical skills at primary and secondary levels of various types. 

Consisting of secondary technical schools and normal schoo1s, specialized secondary schools enroll junior high school graduates with a schooling of usually 4 years and sometimes 3 years, A few specialities are open only to senior high school graduates with the schooling lasting 2 years. The basic tasks of these schools are to train secondary-level specialized and technical talents for the forefront of production, and all the students should master the basic knowledge, theory and skills of their speciality in addition to the cultural knowledge required for higher school students. 

Aiming at training secondary-level skill workers, skill worker schools enroll junior high school graduates and their schooling lasts 3 years. Quite capable of practicing and operating, their graduates will directly be engaged in production activities. 

Developing on the basis of the structural reform of secondary education after China adopted the policy of reform and opening to the outside world and directly coming from the reorganization of regular high schools, vocational high school enrolls junior high school graduates and its schooling lasts 3 years. Its main task is to train secondary-1evel practice-oriented talents with comprehensive professional abilities and all-round qualities directly engaged in the forefront of production, service, technology and management. Accordingly, the specialities offered in vocational high schools are mainly related to the third industry. 

In 1998, there were altogether 17,090 secondary vocational schools (including vocational high school specialized secondary schools and skill workers school), with the enrollment of 11,460,000 students and the recruitment of 422,900,000 students. 

With the schooling lasting 2 to 3 years, tertiary vocational education mainly enroll graduates from regular high schools and secondary vocational schools. In recent years, the proportion of graduates form secondary vocational schools has been increased, establishing the link between secondary and tertiary vocational education gradually. Aiming at training secondary and high - level specialized technical and management talents needed in the economic construction, tertiary vocational education emphasiz6s the training of practice-oriented and craft-oriented talents. At present, institutions providing tertiary vocational education are divided into five categories. The first is the 30 higher vocational technology colleges with the enrollment of 149,000 students, the second is the 101 short-circle practice-oriented vocational universities with local figures, the third is the 5-year higher vocational classes provided in the regular specialized secondary schools, the fourth is the tertiary vocational education provided in some regular higher education institutions and adult higher education institutions, which has been experimented in over 130 specialites among 180 institutions, the last is the reformed regular institutions offering 2 to 3-year higher education with the emphasis on training practice-oriented talents, namely high-level professional technical talents, for the forefront of production. 

Vocational training of various forms has been playing a more and more important role in vocational education. At present, vocational training is mainly conducted and managed by the departments of education and labor, but enterprises are encouraged to provide vocational training for its own employees. In 1997, there were 2, 800 employment training centers for the administration of departments of labor with the capacity of providing training for 3 million person-time per year and 20, 000 employee training centers with the capacity of 30 million person-time per year.
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Vocational Education In China (III)

The Achievements of Vocational Education in China
1.The Rapid Expansion of the Scale of Vocational Education 

During the l5 years between 1980 and 1995, the proportion of regular senior high school students among all the students in senior secondary education has decreased from 81% to 44%, while the proportion of secondary vocational school students has increased from 19% to 56%. From l980 to l997, secondary vocational education institutions produced 30.85 million graduates, fostering millions of secondary-level and primary-level technical workers, managers, skill workers and other labors with good vocational and technical education. 

2. The Big Stride Made in the Construction of Vocational Education Teachers 

Teachers for vocational education are mostly graduates from regular higher education institutions. Since 1989, over 160 HEIs have established departments, specialities or classes devoted to the training of vocational education teachers with the total enrollment of 21,000 students. At the same time, the government began the establishment of teacher training bases for vocational education, Nowadays, there are 14 training bases set by vocational technical colleges which are affiliated to HEIs and over 200 bases set by central departments and local governments. As a result, a training bases network has basically taken shape, meeting the needs of teacher training for vocational education of various forms and at various levels. 

3. The Increase of the Quality and Level of Vocational Education 

During the past 50 years, especially the 20 years after reform and opening to the outside world, much attention has been paid to the quality and level of vocation education as well as the schooling efficiency. Meanwhile its scale has been extraordinary expanded. By the end of 1998, more than 2000 key and pilot vocational schools have been established, promoting the overall development of vocational education. 

4. The Primary Fruits of the Teaching Reform of Vocational Education 

Learning the foreign modern vocational education thought and teaching patterns to improve the level of teaching is an important component of the reform of vocational education, For example, the "dual-track system " of Germany, the educational and training pattern based on the ability in Australia and Canada, the Employment Education Structure advocated by the World Labor Organization, the " Skill Courses for Starting Small Enterprises" initiated by the UNECO and the " Business and Trade Simulated Company" springing up widely all over the world, all became the models for the reform of Chinese vocational education. At present, related to the industries like mechanics, chemistry industry, electric power, architecture, agriculture, railroad transportation, oil industry, public health, business and light industry, hundreds of vocational schools in Qingdao, Suzhou, Wuxi, Changzhou, Wuhu, Shenyang and Jingsha and a large number of enterprises are carrying out the pilot reform of vocational education based on foreign teaching patterns to improve the teaching level of vocation education in China. 

5. Rapid Development of Vocational Education in Rural Areas 

Since the 1980's, significant progress has been made in vocational education in rural areas of China with its quantity greatly enlarged and quality greatly Research on Vocational Education With the development of vocational education, research on vocational education has been enhanced and a number of vocational education research institutions have been established, organizing the full-time and part-time research teams composed jointly by administrative departments responsible for vocational education, research institutions, vocational schools and academic organizations, carrying out various forms of vocational education research at different levels. Since the 1960's, about 76 research topics have been included in the state education research plans with some of the research fruits playing an important role of reference for the government to make vocational education policies.
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Part 1                                     

Community College Fact Sheet
Number and Type of Colleges
Public institutions - 986
Independent institutions - 171
Tribal institutions - 29
Total - 1,186

Enrollment: 
11.6 million students
6.6 million credit
5 million noncredit
Enrolled full time - 40%
Enrolled part time - 60%

45% of all U.S. undergraduates
45% of first-time freshmen
59% women; 41% men
62% part time; 38% full time
(full time = 12 + credit hours)

Student Profile: 
47% of black undergraduate students
55% of Hispanic
47% of Asian/Pacific Islander
57% of Native American

Average student age - 29 years

Students Receiving Financial Aid:
Any aid - 47%
Federal Grants - 23%
Federal loans - 11%
State aid - 12%

Percentage of Federal Financial Aid 
Pell Grants - 35.0%
Campus-based aid - 9.8%
Stafford Loans:
   subsidized - 5.4%
   unsubsidized - 4.4%

Tuition and Fees: 
$2,191 average annual tuition at public community colleges

Degrees and Certificates Annually:
Associate degrees - 486,293
Two-year certificates - 235,999

Revenue Sources: (Public Colleges)
42% - state funds
18% - tuition and fees
24% - local funds
6% - federal funds
10% - other

Governance: (Public Colleges)
More than 600 boards of trustees
6,000 board members
29 states - local boards
16 states - state boards
4 states - local/state boards

Community Colleges at the Forefront
Health care: 50% of new nurses and the majority of other new health care workers are educated at community colleges.

International programs: Close to 85,000 international students attend community colleges - about 15% of all international students in the United States.

Workforce training: 95% of businesses and organizations who employ community college graduates recommend community college workforce education and training programs.

Homeland security: Close to 80% of firefighters, law enforcement officers, and EMTs are credentialed at community colleges.

Five hottest community college programs: registered nursing, law enforcement, licensed practical nursing, radiology, and computer technologies.

Earnings: The average expected lifetime earnings for a graduate with an associate degree are $1.6 million - about $.4 million more than a high school graduate earns.

Data are derived from the most current information available as of January 2006.

Part 2

Community College Mission

The community college's mission is the fountain from which all of its activities flow. In simplest terms, the mission of the community college is to provide education for individuals, many of whom are adults, in its service region. Most community college missions have the basic commitments to: 

· serving all segments of society through an open-access admissions policy that offers equal and fair treatment to all students;   

· comprehensive educational program;   

· serving its community as a community-based institution of higher education;   

· teaching; and  

· lifelong learning. 

Excerpted from The Community College Story by George B. Vaughan.
Part 3
Historical Information
Great challenges faced the United States in the early 20th century, including global economic competition. National and local leaders realized that a more skilled workforce was key to the country's continued economic strength - a need that called for a dramatic increase in college attendance - yet three-quarters of high school graduates were choosing not to further their education, in part because they were reluctant to leave home for a distant college. 

During the same period, the country's rapidly growing public high schools were seeking new ways to serve their communities. It was common for them to add a teacher institute, manual learning (vocational education) division or citizenship school to the diploma program. The high school-based community college, as first developed at Central High School in Joliet, Ill. was the most successful type of addition. Meanwhile, small, private colleges such as Indiana's Vincennes University had fashioned an effective model of higher education grounded on the principles of small classes, close student-faculty relations and a program that included both academics and extracurricular activities. 

From the combination of these traditions emerged the earliest community colleges, roughly balanced in number between private and public control but united in their commitment to meet local needs. The typical early community college was small, rarely enrolling more than 150 students. It nevertheless offered a program of solid academics as well as a variety of student activities. Fort Scott Junior College in Kansas, for example, not only fielded several athletic teams but also supported a student newspaper, government, thespian society and orchestra. 

A distinctive feature of the institutions was their accessibility to women, attributable to the leading role the colleges played in preparing grammar school teachers. In such states as Missouri, which did not yet require K-8 teachers to have a bachelor's degree, it was common for more than 60 percent of community college students to be women, virtually all of them preparing to be teachers.
Part 4
Insight Into Community Colleges

Community colleges have a rich history of providing educational opportunities to all Americans. There are more than 1,100 community colleges in the nation and each is unique, but the majority share the common missions of open access and equity, comprehensive program offerings, a community-based philosophy, a commitment to teaching and a commitment to lifelong learning. 

Whether you are a student, researcher, faculty member, employer, member of the media or community college supporter, there is something here for you. Follow the "Who Are You" link to the left and down to find information specifically suited for you.

To gain insight into community colleges - the rich history, mission, students, staff and much more - visit these sections.

Community Colleges Past to Present
This section provides a brief overview of the history of community colleges and summarizes some of the most pressing issues facing them now.   

Student Enrollment and Characteristics
Click here to find out more about the number and diversity of community college students.

The Community College Impact
This section describes the effects community colleges have had on their students and communities as measured by such indicators as degrees and certificates granted, employment data and cost-benefit analyses.

Community College Staff and Services
Click here to learn more about community college faculty and staff and some of the services they provide.

Student Costs and College Finance
This section focuses on the financial status of community colleges by looking at their expenses and their revenue sources.

A Look at the Future
Learn more about the forces that will affect community colleges in the future - population shifts, technology, competition for funds and students and others.

NOTE: As you peruse the statistical information, you may wonder why the data shown are several years old. In research, there is a significant lag time that occurs between data collection and presentation due to the sheer volume of raw information that is collected and analyzed. Much of the research cited here is conducted by the National Center for Education Statistics in the Department of Education. NCES annually gathers information from every post-secondary institution in the country. All data presented here are the most current available.

Part 5

Community Colleges Past to Present

It is a very exciting time for community colleges as they celebrate their centennial. In 100 years time, community colleges have grown tremendously in numbers and have changed with the times. No other segment of higher education is more responsive to its community and workforce needs than the community college.

Founded in 1901, Joliet Junior College in Illinois is the oldest existing public two-year college.  In the early years, the colleges focused on general liberal arts studies. During the Depression of the 1930s, community colleges began offering job-training programs as a way of easing widespread unemployment. After World War II, the conversion of military industries to consumer goods created new, skilled jobs. This economic transformation along with the GI Bill created the drive for more higher education options. In 1948, the Truman Commission suggested the creation of a network of public, community-based colleges to serve local needs.

Community colleges became a national network in the 1960s with the opening of 457 public community colleges - more than the total in existence before that decade. Baby boomers coming of age fueled enrollment growth. The construction involved in this gigantic growth of facilities was funded by a robust economy and supported by the social activism of the time. The number of community colleges has steadily grown since the 1960s. At present, there are 1,166 community colleges in the United States. When the branch campuses of community colleges are included, the number totals about 1,600. (PDF, 11.6 KB)

Today, community colleges educate more than half the nation's undergraduates. In the 1996-97 academic year, 9.3 million people took credit courses at community colleges. Another 5 million took noncredit classes, the majority of which were workforce training courses. Since 1901, at least 100 million people have attended community colleges.

Each community college is a distinct educational institution, loosely linked to other community colleges by the shared goals of access and service. Open admissions and the tradition of charging low tuition are among the practices they have in common. But each community college has it own mission. 

As such community colleges offer a great deal more than credit and noncredit classes. In 1988, with society becoming increasingly fragmented, the Commission on the Future of Community Colleges recommended that community colleges help build a sense of community by creating partnerships and making facilities available to civic groups. Additionally, community colleges have embraced the opportunity to provide remedial education: basic computation, composition and reading classes to help students meet their ultimate goals.

In the 20th century, community colleges have not only survived, they have thrived by demonstrating remarkable resiliency and becoming centers of educational opportunity open to all seekers. They pride themselves on providing educational marketplaces where student choices and community needs influence course offerings. Now we mark a century in which community colleges have helped millions of people learn and advance toward personal goals, while providing a forum to address challenges facing whole communities.

Based on material from National Profile of Community Colleges: Trends & Statistics, Phillippe & Patton, 2000.
Part 6

The GI Bill

As World War II was winding down, the nation's policy makers struggled to determine what to do with the millions of servicemen and servicewomen who would soon return to civilian life. Recalling the pre-war economic depression, the nation's leaders and citizens feared that there would not be enough jobs to absorb those returning from military service. The nation's political leaders had an answer that would delay the returning military personnel's entry into the job market, improve their skills, and reward them for serving their county: Send them to college. The United States Congress passed the Servicemen's Readjustment Act in 1944, a major milestone in federal financing of education. 

Known as the GI Bill of Rights, this act broke the financial and social barriers to college attendance for millions of Americans who had served in World War II. The public junior college, along with the rest of higher education, received large boosts in enrollment as a result. The GI Bill, which provided what amounted to a scholarship for all eligible veterans, set the precedent for the student financial aid that exists today, especially the idea that students should not be barred from college attendance for financial reasons, and that they should have choices in the colleges they attend and the programs they study. 

The philosophy of the GI Bill and of later student aid programs has had, and continues to have, enormous impact on community college enrollment, in the diversity of students enrolled, and on programs and mission.

Excerpted from The Community College Story by George B. Vaughan.
Part 7
Student Enrollment and Characteristics

** Additional Enrollment Information**

Community college students bring a mix of diverse characteristics to their campuses including youth and age, (PDF, 11.7 KB) financial comfort and financial need, racial and ethnic variation. (PDF, 12.4 KB)

Low tuition tips the scale in favor of community colleges for many people when they are weighing higher education options. The low cost of community colleges relative to four-year or for-profit institutions (PDF, 9.27 KB) has almost universal appeal but is especially important to people with low incomes.

Most community colleges have transfer agreements with baccalaureate institutions by which the senior institutions accept community college credits toward four-year degree requirements. Many students choose to complete their freshman and sophomore years of coursework at a community college, thus significantly reducing the cost of a four-year degree.

The location of community colleges near residential areas is important to many people. Women with young children, for instance, put a premium on convenience because they frequently take classes around their and their spouses' work schedules, and babysitters' availability. It is no surprise then that 58 percent of community college students are women. (PDF, 9 KB)

Minority students also favor community colleges, making up 30 percent of community college enrollments nationally. (PDF, 12.4 KB) In urban areas, community college enrollments reflect the proportion of minorities in local populations.

Offering classes in English as a second language typifies community college academic activities that respond to community needs. Teaching English to immigrants helps them crack the written and spoken code in their new homeland and sends a powerful positive message to them: A college education in the United States is not a luxury reserved for someone else; it is a possibility for you and your children.

Remedial education courses at community colleges keep open the possibility of degree programs and highly technical vocational training for those who need to improve reading, writing and computation skills.

The multitude of community college courses and the various times they are offered allow working people to fit higher education into their schedules. More than 80 percent of students balance studies with full-time or part-time work. (PDF, 11.6 KB) Many students also have family responsibilities.

Community colleges report a new enrollment phenomenon in the growing number of students with bachelor's and other degrees who choose to come back to community college. They attend for computer classes and other instruction in order to keep up with the technology that permeates work and leisure activities. Certification programs (PDF, 12 KB) or workforce training classes continue to appeal to people who want to move up the ladder in their current jobs as well as to those who want to obtain different work that requires particular skills.

At community colleges, people can continue to learn at any point in their lives. The fast pace of technological innovations and increasing frequency of job and career changes can create the potential for people to return to community colleges again and again.

Based on material from National Profile of Community Colleges: Trends & Statistics, Phillippe & Patton, 2000.
** Additional Enrollment Information**

Part 8
The Community College Impact

Consumers of higher education, like other consumers, look for value. Community college 
students want to learn things that will have a positive effect on their lives. They want college to be nearby, with convenient class schedules and low cost. Legislators want measurement of effectiveness. Employers want workers with analytical and technical skills. Taxpayers want to make sure their money is well spent.

The breadth of programming and the variety of students' goals make it difficult to accurately quantify community college performance. Unlike four-year colleges, where attainment of a bachelor's degree is the implicit goal of students, community college students do not share a common goal beyond self-improvement. 

Community colleges offer a variety of credit and noncredit programs in occupations that the Bureau of Labor Statistics predicts will be in demand early into the next decade.

AACC periodically surveys colleges about hot programs (PDF, 13 KB) from which graduates are hired before or immediately after graduation and include nursing, computer technology, auto technology and law enforcement. According to a 1997 survey, hot program graduates earned an average starting salary of $25,500, about 15 percent more than the hot program starting salaries reported in 1994. At the top of the list is dental hygiene, with an average starting salary of $29,560 in 1997. More recent data on hot programs show that the average starting salary for dental hygiene is $31,750. 

Research shows that education pays. Students who complete associate degrees and certificates are more likely to move into higher-status management and professional positions with higher earnings. An investment of a few thousand dollars now will likely pay lifelong dividends, as students who earn associate degrees average lifetime earnings of $250,000 more than people without degrees.

Although the statistics about the economic benefits to individuals are encouraging, the issue of what society gains from supporting higher education continues to fuel many legislative budget debates. Victor Ukpolo and Thomas F. Dernburg, working for the Tennessee Board of Regents, tackled this nagging question and came to the conclusion that higher education yields significant returns to students, to the state and to society. 

Ukpolo and Dernburg reported their findings in the "Journal of Business and Economic Perspectives." Using 1993 as the base year, they wrote that for every dollar Tennessee invests in higher education, society can expect an average real return of $9.30. The cost-benefit ratio to society for a two-year associate degree is even higher at $10.52. Their analysis found that the state recovers its subsidy of higher education in sales taxes alone. This happens as more highly educated people earn more money and increase their spending, which yields more in sales taxes.

But success at community colleges must be broadly defined to include not just those who attain associate degrees – more than 450,000 in 1996-97 – and those who earn certificates – nearly 170,000 in 1996-97 – but also the millions who take noncredit and workforce training classes.

Although the definitive measure of educational quality and success evolves, community colleges allow students from all walks of life to work toward and attain the goals they have set.

Based on material from National Profile of Community Colleges: Trends & Statistics, Phillippe & Patton, 2000.
Part 8

Community College Staff and Services
** Additional Staffing Information**

Community colleges are in the midst of a transition brought about by the numerous retirements among administrators and faculty members. Many of those retiring have worked at community colleges since the expansion of institutions during the 1960s.

Many colleges are using the opportunity to create more inclusive staffs, and increasingly women and members of minority groups are being selected to fill leadership positions. Nationally, approximately one-third of all community college presidents hired during the 1997-98 school year were women. Women make up about 18 percent of community college chief executives overall. 

Adjunct professors (PDF, 12 KB) - or part-time faculty members - have long been part of community college staffs for reasons beyond economics. People are typically hired for adjunct positions because they possess technical skills and knowledge that are beneficial to students. Their expertise and workplace experiences help keep curricula fresh.

Technology presents a challenge for some faculty members, and it presents challenges for the college in determining equitable faculty pay. Faculty salaries often are based on the amount of time instructors spend face-to-face with students. As more instruction occurs in computer labs and over the Internet, some modification of this structure is expected. With the advent of Internet courses, administrators and faculty grapple with questions about who owns courses and whether faculty members who develop courses deserve compensation when the courses are re-transmitted to other institutions and to individuals outside the community college district.

As a complement to their large variety of courses, many community colleges provide services that make them  resources for area residents as well as for students. Local theater companies or visiting lecturers may be allowed to use community college auditoriums. At urban campuses particularly, colleges often allot space for services ranging from AIDS prevention to senior citizen lunches. Childcare services at many campuses make it more simple for students with children to attend classes and study.

In addition, the educational and social services available at community colleges have made them favorite launching pads for welfare reform efforts (PDF, 11.5) aimed at getting public assistance recipients working. Many colleges offer specific job training, work skills workshops, job placement and follow-up counseling for welfare recipients, along with basic skills and English as a Second Language courses.

Community colleges have excelled in providing support services to individuals with disabilities. (PDF, 11.9 KB) In addition to assessments and counseling, many community colleges provide tutors and special learning materials to disabled students. Some colleges assist disabled students with housing and transportation.

Increasingly, community colleges offer service learning programs (PDF, 8.61 KB) for students, as well as international education programs (PDF, 8.87 KB).

Through constant evolution and ever-changing technologies and student needs, community colleges' overriding goal remains to provide up-to-date, quality education and services to a varied public.

Based on material from National Profile of Community Colleges: Trends & Statistics, Phillippe & Patton, 2000.
** Additional Staffing Information**
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